Teaching AP French is a constant challenge to push students to acquire French in a way that will result in advanced proficiency.  The pitfall that often occurs is that too much time is spent in acquisition of grammar and vocabulary to the detriment of understanding cultural differences.  My goal is to be able to increase the base of vocabulary and to improve grammar accuracy while reading and while studying cultural inherencies.   The 2007 IATLC conference in Moscow afforded me the opportunity to see how better to integrate culture and language into one lesson.  Anne Perregueys workshop and Peggy Boyles’ workshops sparked ideas for interesting lesson ideas to achieve both language acquisition and cultural illiteracies into an AP French lesson.

In the current text I use in AP French, art and artists are studied in one chapter.  In order to better help the students learn the art of famous French artists, I would like to integrate different works during the course of the year.  The teacher who had this position prior to me had written a grant to acquire different works by artists.  They are large posters mounted on corkboard and are easily visible to the whole class.  Because I like to use stories in class, in the TPRS method,  I would use a work by a French artist to tell a story.   For instance, to talk about La Robe Violette, by Henri Matisse, [image: image1.jpg]



  I would describe the woman sitting in a chair in a colorful room, behind a vase full of flowers.  The TPRS method contends that it is in the questioning aspect of storytelling that the teacher repeats the vocabulary and structure so that the language is truly acquired.  For example, I would say, “Is the woman seated or standing?  Is she wearing a dress or a skirt?  Does she look happy or sad?  How is the wallpaper?  Striped or with flowers?  Then I would proceed to the story, to describe that there WAS a woman who was wearing a dress, who looked sad and thoughtful.  This would reinforce the imparfait, helping students to illustrate that the imparfait is used for settings. I would continue to tell what HAD happened to the woman with the use of the plus-que-parfait, and what happened to her after she gets up from the chair, with the use of the passé compose.  I would have a rough outline of what I would want the story to be, with students providing details.  They then would tell the story to their partners and I would be able to see which structures they had acquired.  We would continue to talk about how art and culture are viewed differently by French and Americans, discussing what finances are dedicated to the arts in France and the United States and why France seems to value art and artisanship more the United States. 
The next painting I would use as a means to present grammar, vocabulary and culture would be Moi et Le Village, by Marc Chagall.
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I have this painting on corkboard, also, which is larger enough for the class to see.  I would talk about the man and his goat, and the village, the tree and the houses, right side up and upside down.  I would describe, again in the imparfait, how things were in the village and how the man and his wife would go out everyday to work the fields.  Then I would explain how one day, the man decided he didn’t want to work anymore and he went to the city to find a better life.  This would illustrate the difference between the passé composé and the imparfait.  The man found that he missed the village, his animals and his relationship with nature.  After the story I would explain Chagall’s Jewish background and the symbolism of his art.
The students in all classes, but especially in AP French are interested in French culture.  They enjoy learning how their culture differs from the French culture and how different nationalities have a different perspective on most things.  Raymonde Carroll is a French sociologist who wrote Evidences Invisibles, describing her experience with the differences in ways of thinking about everyday life.  In one selection, entitled, Dick et Jill, an American couple is invited to a French home for dinner.  Pierre, the host, is disconcerted when Dick follows Pierre into Pierre’s bedroom when Pierre goes to get a book he thought Dick would enjoy.  Jeanne is also put off because Jill follows her to the kitchen to help with the dishes.  Carroll describes the American custom of giving guests a tour of the house, when the French would interpret this custom as a way of showing off.  In class, we would discuss the tendency of anyone new to a culture, at one point or another, making the native culture uncomfortable with tendencies they have brought from their own culture.  With the students, I would have them act out French customs regarding privacy and homes the contrasting American ways of making guests feel comfortable.
My goal is to introduce and reintroduce cultural tendencies via art, literature, and articles in French, especially with the more advanced students.  Peggy Boyles’ workshop and Anne Perriguey’s demonstration of art in the classroom helped reinforce and sparked new ideas in presenting culture.

